A literatura sobre tradução e aprendizagem e ensino de línguas mostra a prevalência da abordagem 'pró e contra', ao passo que uma abordagem 'para quê' seria mais proveitosa. A fim de evitar que este segundo tipo de abordagem se transforme numa lista aleatória dos potenciais benefícios do uso da tradução no ensino das línguas, o presente ensaio sugere o uso de um modelo formal de competência comunicativa, para verificar quais dos seus componentes podem tirar proveito das atividades ligadas à tradução. O resultado é um mapa dos efeitos da tradução na ampla gama de competências e habilidades que constituem a aprendizagem de uma língua. 
translation as a pedagogical tool is analysed within a wide framework, and not simply on the bases of the experience or the interests of researchers.
A model of communicative competence
In 1780, the illuminist philosopher Condillac wrote that l'art de raisonner se réduit à une langue bien faite. Defining terms is the basis of well-constructed language.
The terms we are defining here are the two parts of the title of the paragraph: 'model' and 'communicative competence'. 4 A 'model' is a true, therefore unique and perpetually valid, formulation (linguistic, logical-formal, algebraic, etc.) . In linguistics, formulaic definitions have been privileged since the 1950s by Šaumian and Chomsky, and in psychology since the 1960s, by Fodor and Neisser, who worked on schemes that were valid on a purely logical basis, independently from their empirical measurability.
A model has four characteristics: a. it describes and explains all the possible implementations of a phenomenon, a notion, anytime, anywhere; b. it includes all and only the relevant factors of an idea or a phenomenon, so that secondary or unpredictable information do not overload the model; c. it can be simple (it operates on a single plane: the Pythagorean theorem does not require further explanatory models) or complex, hierarchically layered to include inferior levels (the model of communicative competence, below, includes several sub-models, as we shall see).
Simple models are declarations ("all languages have at least three functions: subject, verb, object (SVO)"), complex models connect some declarations ("if in every language there are SVO functions, then all languages include the six possible sequences of these three functions: SVO, SOV, OSV, OVS, VSO, VOS)"; d. simple models are the basis of theoretical sciences, aiming at knowledge per se (linguistics want to describe how language works), complex models are the basis of the procedural knowledge of practical sciences, such as language teaching research.
A model of communicative competence must respond to this brief question:
what does 'knowing how to communicate in a language' mean? The answer to the question resides in the many branches of language science: general linguistics, pragmasocio-ethnolinguistics, and sciences that study extra-linguistic communication (kinesics, proxemics, objectemics) . On these bases a model can be defined of: a. linguistic competence, which includes the rules that govern language, b. extra-linguistic competence, concerning non-verbal codes, c. contextual competence, i.e. the set of social, cultural and pragmatic rules that govern the use of language in social contexts, in communicative events.
These are competences and, as such, they are mental representations, unrelated to real phenomena. The competence to judge the grammatical structure of a sentence exists in a person even if no sentence is spoken. Yet, sentences that are not spoken do not communicate. Contrary to Chomsky's mental competence, Hymes' communicative competence needs the integration of 'knowing' and 'doing', or knowing 'how to do things with words', to use Austin's words. This process requires a system to translate mental knowledge (competences) into social action (performance), to transform 'knowing the language' into 'knowing how to work language', i.e., how to (a) comprehend, (b) produce, and (c) transform, manipulate, translate and summarise texts. The next question is what the contribution of translation would be to the development of communicative competence. An enormous quantity of literature has been answering this question for the last two decades, but most essays, books, experiences, and best practices are monothematic, since they deal with one point, one element, and one factor of language learning. The model of communicative competence turns single-spot proposals into a full and complex vision of the role of translation in language teaching (BALBONI, 2010a).
Different language teaching contexts
A question arises from the final words of the paragraph above: "the role of translation in language teaching". Yet, the word 'language' is an umbrella term which needs some analysis in order to find how translation can be used in teaching the mother tongue, second, foreign and classical languages, as the nature and role of translation changes according to the language teaching context. We shall survey the different context starting with one which is seldom taken into consideration when discussing about translation in language teaching: diachronic translation in the mother tongue (or in the language of instruction, which in some context is not the mother tongue): a. L1, the mother tongue: in this context the translation of ancient texts into today's variety of the same language can be profitable to help students reflect on their L1. There is some philological research on the topic (STOPPELLI, 2014) , but as far as we know there is no language teaching research on "diachronic translation" (BALBONI, 2010b), for example, translating Machiavelli into today's Italian or Cervantes into today's Spanish; we shall not go into this topic any longer as this issue is about nonnative language teaching, but it is apparent that the linguistic, sociolinguistic and cultural awareness raising from this hands-on activity is enormous and no other class activity can provide it with the same time/effort/result ratio. Maybe, reading and comprehending a poem by Sapphus or by Catullus would be far more motivating, as it could focus on some specific language points, and arrive eventually at translating these poems into the students' native language.
This can make students aware of :
-the literary quality of the text: ancient literary texts used different rhetoric and stylistic devices than today, and translating these marks of literality can be a fascinating challenge, of great impact on the students' knowledge about their own L1;
-the extreme difficulty to transfer the same amount of emotion and aesthetic pleasure into their mother tongues. The way of expressing emotions and the very emotions to be freely expressed in the classical world are quite different from today;
-the difficulty and sometimes the impossibility to translate cultural elements:
in the 21 st century labelling Sapphus as 'lesbian' is misleading, because bisexuality in Greece had another status than today; translating Cicero's letters where Tiro is referred to as servus, slave, requires for sophisticated choice of words so that the modern reader does not think of Tiro as the way peplum films depicted slaves (as for the cultural dimension in translation, HOUSE, 2016).
f. Language of instruction: so far 'L1' or 'mother tongue' or 'native language' have been used to refer both to the students' L1 and to the language of Yet, some translation from special languages can be very useful with advanced students, to improve their awareness of the special characteristics, both formal and cultural, of scientific and literary texts, and of the 'realistic' language of the cinema, which is extremely artefact to sound extremely authentic 7 . Yet, such special language translation experiences should be episodes in a normal language course not aimed at training professional special language translators 8 .
This survey -although very synthetic -should be effective enough in showing that translation has many different roles according to the teaching contexts in which it is used.
The model of communicative competence and the use of translation in language teaching
The model shown in the diagram in point 1 shows two boxes, the mental world where competences reside and the social worlds where communication is performed. b. translation must be just one of the many techniques used in the classroom;
c. the aim of translation must be language learning and language/culture awareness, not translation in itself.
We will consider the benefits and problems caused by translation on the mental competences on the next sections.
Linguistic competence
Mental competences are, in fact, clusters of competences:
phonological, graphemic, morpho-syntactical, textual and semantic competences
The grammar-translation approach claimed that translating developed both morpho-syntax and lexicon -and a lot of literature, mutatis mutandis, still does. elements of language, and this prevents students from focusing and comparing morpho-syntactical objectives; -be economic: i.e. the time/effort/result ratio must be positive. Translation is highly time demanding both to carry out, and to correct and to comment;
mind world
Morphology and syntax can be practiced and developed through a number of teaching techniques which are precise in their object, quick to administer and correct, clear to students who know they are practicing the past tense, subordinate clauses and so on. Why use a difficult, time consuming activity such as translation to practice, develop and assess morpho-syntax? How can students focus morpho-syntax in texts where they also have lexical, textual, socio-cultural problems to face? In our opinion, translation may highlight some morpho-syntactical problems, but it is not a good technique to focus morpho-syntactical features.
b. Lexicon
Literature points out the other important component of linguistic competence that can be supported through translation: lexicon 9 . Lexicon has three components:
-denomination, that is the objective signifié of a word: 'house' means a building intended for people to live in, 'cat' is a four-legged mammal of the felis catus species;
-connotation, i.e. the emotional or cultural nuances linked to a word: 'home' is a 'house', but it is more than just a building; and 'mansion', 'palace', 'hut', 'cabin' are 'houses' but are culturally different, even among Englishspeaking countries; 'pussycat', 'kitten' are not just 'cats';
9 See many parts of Malmkjaer (1998) and of the general books quoted above; Belpoliti; Plascenzia-Vela (2013); Laufer; Girsai (2008) focus specifically on the benefits of contrastive analysis of lexicon; Cardona (2010) , and Arduini (2015) , provide interesting psychological and cognitive approaches to the topic. Working with advanced students and translating from the target language into the mother tongue (or into a well-mastered language of instruction) is maybe the best way to work on connotation and on figurative meaning -as a matter of fact it is almost the only technique that can be used to focus on these characteristics of lexicon and to let students become lexicon aware, both in the target language, be it modern or classical, and in their own L1 or in very well mastered L2. In translation, the hypotactic Italian sequence of subordinate clauses embedded into the principal one and into other subordinates must be reassembled as a paratactic sequence of coordinated sentences in an English text: this demands for morphosyntactical cohesion devices to be changed, (and that makes it a good exercise on the topic, which is clear and apparent to students, and it can be compared) but above all demands for a global view of the whole paragraph (which in Italian can easily be over 10 lines long…) so that the new text conveys the same meaning although it has quite a different structure -and this makes translation the best technique for awareness of hypo/paratactical text structures, a C1-C2 objective, not for low level learners.
The differences above concern geolinguistic and geocultural aspects, but there is another extremely important language variety where translation is the most efficient activity, professional and scientific language. Each speech community, i.e. each group of specialists in a field, has its own rules: German art critics, engineers, doctors or teachers follow strict stylistic and rhetoric rules that show their belonging to the speech and suffixes, the pragmalinguistic force of communicative moves and of communicative acts, and so on. Scientific translation is not a problem of terminology, it is a problem of style and culture, and only translation activities can make advanced students aware of this sociolinguistic and ethnolinguistic feature of scientific discourse.
Translation is the best teaching activity to develop textual awareness, above all as far as the cultural rules of communicative genres are concerned. Yet, textual awareness is an objective for advanced students. 
Abilities and skills

Comprenhending, speaking, dialoguing Summarising, note taking Transforming texts: translating, paraphrasing
Translating is one of the text transformation abilities and skills: 'ability' refers to the cognitive abilities, the processes required in comprehension, production and so on, 'skill' is the implementation of abilities in a language (WIDDOWSON, 1998) .
Translation is of course important in a theoretical model, as important as all abilities and skills are (apart from comprehension, which is the condition for language acquisition and learning). Yet needs analysis shows that very few language learners really need to develop the ability of translating for actual use in their future lives. In this essay we are not referring to such students, but to all the students who will never be translators, apart from occasional translations functional to momentary pragmatic needs.
Translation activities during a normal high level course help making students aware of the processes of deep comprehension in the non-native language -i.e.
connotative, symbolic, cultural, figurative comprehension -and of production in their mother tongue. This means that occasional translation activities are necessary, not just welcome, at high levels of language instruction. And the most difficult, that is the most challenging and fruitful texts to do this are literary texts and films.
This means that translation helps develop other abilities in two languages.
An unacceptable 'what for': translation used for assessment Duff (1989, p. 5) , one of the first who had the courage to support translation as a language learning tool in the Eighties, complained that "it tends to be used not for language teaching, but for testing". And a lot of scholars, above all Asians, still suggest this use for translation (ITO, 2004; LAI, 2008 ; the whole Part II of TSAGARI;
FLOROS, 2013); other researchers are more cautious (KÄLLKVIST, 1998; PORCELLI, 2007; VERMES, 2010; GARIDEL; NIETO, 2014 ).
Källkvist's case study (1998) shows that the number of lexical errors in translation is higher than in free compositions by the same students, and so it is unreliable even for one of the most important objectives of translation in language learning, i.e. the development of lexicon.
Garidel and Nieto's case study (2014) Yet there are some basics of language testing and evaluation that prevent translation to be used for assessment:
a. affective filter: anxiety pollutes data, that become unreliable. Translation is maybe the most complex language skill, and complexity goes with anxiety; only dictation, which has a dramatic impact of the time factor on performance is translation, but the problem is not in the translation ability or in the productive ability in the target language, it is in the comprehension of the source language.
Yet, the same error may result from dictionary misuse, and it concerns the translation process and not comprehension or production. In other cases the error may be of intercultural origin, yet it does appear as a language error; c. testing measures specific learning objectives: how can the tester know whether the errors are in mental competences (lexicon, socio-pragmatics, culture, etc.) , in the process (and which part of it: comprehension, translation, production?), or if they are mistakes, that are mere performance errors? How can the tester know which perfect solutions are due to the help of dictionaries, as it often happens with Greek and Latin?
There are lots of testing techniques that focus on the single aspects of communicative competence, and they are combined in certification batteries to provide a 'picture' of the competence of a person at a certain stage. It is not necessary to use a complex, anxiogenous technique such as translation to do what can be done more easily and better with lots of techniques well known to teachers and, above all, to students.
Conclusions
Many decades in the history of language teaching have been spent to convince course designers, authors of teaching materials, language teachers and language testers that translation should not be used in language teaching. Our essay aims at showing that only the latter group, language testers, should avoid translation as a teaching instrument.
In all language teaching contexts translation can be useful and even necessary, provided it is adequate to the competence level of the students and it is used to practice
